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Abstract 
This paper reviews how young children’s comprehension develops from an in-
tegrated theoretical perspective. Focusing on children aged three to six, it de-
fines comprehension primarily as oral-language and narrative meaning-mak-
ing, while recognising contributions from visual, social, and experiential cues. 
The review examines five complementary perspectives: Piagetian constructiv-
ism, language-acquisition theory, sociocultural theory, schema theory, and in-
formation-processing theory. Constructivism explains how children actively 
construct and reorganise meaning through assimilation, accommodation, ex-
ploration, and experience. Language-acquisition accounts clarify the founda-
tional roles of vocabulary, grammar, linguistic input, reinforcement, innate ca-
pacities, and interaction. Sociocultural theory locates comprehension in so-
cially mediated activity, emphasising language as a cultural tool, the zone of 
proximal development, and adjustable scaffolding. Schema theory explains 
how prior knowledge supports interpretation and inference, whereas infor-
mation-processing theory identifies attention, working memory, encoding, re-
trieval, and cognitive load as constraints on comprehension. The review argues 
that these perspectives are complementary rather than competing: in shared 
reading, for example, activation of prior knowledge can reduce processing de-
mands, while adult dialogue calibrates language and support to children’s de-
veloping capacities. No single theory sufficiently explains developmental vari-
ation across children, contexts, and cultures. Accordingly, effective early-child-
hood instruction should integrate rich language exposure, dialogic reading, 
guided retelling, play-based exploration, multimodal materials, manageable 
task demands, and culturally responsive differentiation. Such integration 
should preserve children’s agency while providing systematic, contingent sup-
port. The paper concludes that theory-informed, child-centred practice can 
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strengthen young children’s comprehension and create foundations for later 
literacy, learning, communication, and social participation across diverse set-
tings. It also identifies limits in each account and calls for flexible classroom 
adaptation carefully. 
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1. Introduction 

The developmental mechanisms underlying young children’s comprehension 
have become a central concern shared across the fields of early childhood educa-
tion, developmental psychology, and language acquisition. During early child-
hood, children not only acquire vocabulary and grammar but also progressively 
develop the abilities to reason, understand narratives, and interpret social-emo-
tional cues—all of which are indispensable for successful learning and effective 
communication [1]-[3]. The development of comprehension in early childhood is 
closely associated with subsequent academic achievement, particularly in reading, 
writing, and critical thinking, which suggests that fostering comprehension from 
early childhood onward is not only conducive to the development of literacy skills 
but also critical to children’s overall learning trajectories and social development 
[4]-[6]. 

Comprehension is a complex, multidimensional cognitive process that enables 
individuals to construct meaning by processing verbal, visual, and experiential in-
put. In early childhood, comprehension plays a foundational role in learning, 
communication, and social interaction, involving a range of cognitive and linguis-
tic operations, including attention, perception, memory, inference, prediction, in-
tegration of prior knowledge, and contextual interpretation. Broadly speaking, 
comprehension can be regarded as an individual’s ability to grasp, interpret, and 
respond to the meaning embedded in information. For young children, this en-
compasses not only the understanding of spoken and written language but also 
the interpretation of pictures, gestures, facial expressions, intonation, and envi-
ronmental cues. Comprehension is thus both a linguistic and a social-cognitive 
activity, one that develops progressively through interaction with others, exposure 
to rich linguistic input, and engagement in meaningful experiences. In this review, 
“young children” refers to children aged approximately 3 to 6 years, and “com-
prehension” primarily denotes oral-language and narrative comprehension—that 
is, children’s ability to understand spoken language and construct meaning from 
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stories and connected discourse. This scope is adopted consistently throughout 
the review. 

This paper aims to examine the developmental process of comprehension in 
early childhood from multiple theoretical perspectives. By reviewing relevant the-
ories—including cognitive theory, sociocultural theory, and information-pro-
cessing theory—this paper seeks to present a comprehensive picture of how com-
prehension emerges and evolves during the early stages of development. Building 
on this foundation, the paper further explores key factors influencing the devel-
opment of comprehension and, in conjunction with early childhood education 
practice, proposes corresponding implications and recommendations. 

2. Theoretical Foundations of Comprehension Development 
in Young Children 

2.1. Constructivist Perspective 

Constructivism emerged from Piaget’s theory of cognitive development, which 
conceptualises learning as an active, individually driven process of meaning con-
struction rather than the passive reception of information [7]. Learners are viewed 
as active meaning-makers who develop knowledge by engaging with their envi-
ronment and reorganising existing cognitive structures in light of new experience. 
Accordingly, instruction should recognise learners’ existing knowledge and indi-
vidual differences and provide contextualised, exploratory learning opportunities 
[8] [9]. 

Piaget explained cognitive development as the ongoing adaptation of cognitive 
schemas through assimilation, in which new experiences are incorporated into 
existing schemas, and accommodation, in which schemas are modified in re-
sponse to new experiences [7]. Development thus proceeds through a sequence of 
qualitatively distinct stages, with children’s comprehension constrained and 
shaped by the cognitive structures available at each stage. Bruner’s spiral curricu-
lum extended this individually oriented view of cognitive development by propos-
ing that key ideas should be revisited at increasing levels of complexity as learners’ 
cognitive capacities mature [10]. 

While Piaget’s theory foregrounds the individual learner’s internal cognitive re-
organisation, it offers a comparatively limited account of how social interaction 
and cultural context shape this process—an issue addressed more directly by so-
ciocultural theory in Section 2.3. 

Constructivism, understood here in its Piagetian form, offers an important 
framework for explaining young children’s comprehension development by view-
ing comprehension as an active process of meaning construction rather than the 
passive reception of external information [11] [12]. Children develop understand-
ing by continuously adapting their cognitive schemas through assimilation and 
accommodation when encountering new objects, events, and situations [13] [14]. 
This process helps explain the gradual and stage-related development of compre-
hension abilities, and also accounts for the diversity of children’s ideas and inter-
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pretations as they actively make sense of new evidence and experiences [15] [16]. 
In educational practice, this perspective supports a child-centred approach that 

encourages children to construct meaning through independent exploration, ex-
perimentation, questioning, and multiple forms of expression [17] [18]. Activities 
such as puzzles, drawing, and open-ended play can provide meaningful contexts 
in which children interpret narrative content, language, and plot development 
through their own actions on materials and ideas [19]. Empirical evidence specif-
ically linking such exploratory, child-directed play to narrative comprehension 
outcomes—rather than vocabulary or expressive language alone—remains rela-
tively limited; however, at least one study employing open-ended dramatic play 
found measurable gains in children’s story comprehension and inferential reason-
ing about characters’ goals and emotions [20]. Teachers serve primarily as facili-
tators who design developmentally appropriate environments and materials, al-
lowing children room to discover meaning through their own cognitive activity 
rather than direct instruction [18] [21]. However, the application of Piagetian 
constructivist principles requires balance. An emphasis on individual discovery 
may underestimate the role that guided social interaction plays in extending chil-
dren’s comprehension beyond what independent exploration alone can achieve—
a limitation that sociocultural theory addresses directly (see Section 2.3). Excessive 
reliance on autonomous discovery may also reduce opportunities for systematic 
instruction, and conventional standardised assessments may not fully capture the 
depth of children’s meaning construction [22] [23]. 

2.2. Language Acquisition Perspective 

In the late 1950s, Noam Chomsky challenged behaviorist accounts of language 
with his concept of the Language Acquisition Device (LAD), marking the rise of 
the generative grammar movement and profoundly reshaping the fields of linguis-
tics and developmental psychology [24]. Chomsky argued that children acquire 
language rapidly despite input that is often limited and incomplete, precisely be-
cause they are innately endowed with a mental mechanism dedicated to language 
learning [25]. This generative account rests on three interlocking assumptions: the 
LAD, an innate structure enabling children to infer grammatical rules from the 
language they hear; Universal Grammar (UG), a set of underlying grammatical 
principles common to all human languages; and the Poverty of the Stimulus ar-
gument, which holds that fragmentary and insufficient input alone cannot ac-
count for children’s success in acquiring language [26] [27]. 

In direct contrast to Chomsky’s nativism, Skinner’s behaviorist account rejects 
the notion of an innate language-specific mechanism, arguing instead that lan-
guage is learned through imitation, reinforcement, and operant conditioning [28]. 
On this view, children acquire linguistic rules by listening to adult input, repeat-
edly attempting and imitating speech, and receiving reinforcing feedback from 
their environment [29]. Whereas the generative account locates the source of lan-
guage in internal biological endowment, the behaviorist account locates it entirely 
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in external environmental contingencies. 
Occupying a middle ground between these two positions, Bruner’s interaction-

ist account emphasises that language is acquired neither through innate mecha-
nisms alone nor through reinforcement alone, but through structured social in-
teraction. Children acquire language by participating in conventionalised dialogic 
routines with caregivers—supported by a Language Acquisition Support System 
(LASS)—and through scaffolding, whereby adults calibrate their linguistic input 
to the child’s current level of competence [30] [31]. This account thus reframes 
language acquisition as a fundamentally social and communicative achievement, 
rather than as either a purely biological unfolding or a purely conditioned re-
sponse. 

Although none of these theorists elaborated a unified developmental timeline, 
subsequent research has generally divided children’s language development into 
the following stages: the pre-linguistic stage (0 - 12 months), characterized by 
sound imitation and responsiveness to intonation; the one-word stage (12 - 18 
months), during which children begin to convey meaning through single words; 
the telegraphic speech stage (18 - 30 months), marked by the emergence of basic 
grammatical structures within phrases; and the systematic language stage (after 
30 months), in which syntax becomes increasingly complex and rule-governed 
language use is progressively established [32] [33]. 

From a generative perspective, comprehension develops as children internalise 
grammatical structures that allow them to process semantics and syntax, thereby 
achieving deeper levels of cognitive processing [34]. Language here functions as a 
biologically-endowed medium through which meaning-construction and logical 
reasoning abilities progressively unfold, largely independent of the specific quality 
of environmental input. However, because this account locates the primary mech-
anism within innate biology, it tends to downplay the role of social interaction 
and context in shaping comprehension [35]; empirical support for a universal 
grammatical structure across languages remains contested, and the framework of-
fers limited explanatory power for individual differences, such as language im-
pairment [36]. 

From a behaviorist perspective, comprehension is instead explained as a prod-
uct of accumulated linguistic experience: repeated exposure and reinforced prac-
tice allow children to progressively master vocabulary and sentence structures, 
which in turn support comprehension of everyday communicative contexts [29]. 
Its emphasis on observable input-output patterns provides a straightforward ac-
count of early vocabulary growth and rote language routines. Yet this account 
struggles to explain the rapid emergence of novel, grammatically well-formed ut-
terances that children have never directly heard or been reinforced for producing, 
and by focusing narrowly on external stimuli, it underestimates children’s active, 
rule-generating cognitive contributions to comprehension development. 

From an interactionist perspective, comprehension is not merely a byproduct 
of mastering linguistic structure or of reinforced practice, but is actively co-con-
structed through interaction: children learn to question, explain, reason, and nar-
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rate through joint engagement with more competent others [37]. This account 
foregrounds the social and communicative functions of language as drivers of 
comprehension development, and correspondingly emphasises structured for-
mats and scaffolding as key mechanisms. Its main limitation lies in the relatively 
abstract nature of constructs such as LASS, which remain difficult to operational-
ise empirically, and in a degree of underspecification regarding the internal cog-
nitive mechanisms by which children convert interactive experience into compre-
hension gains. 

Taken together, these three accounts converge in treating language as a core 
tool for cognitive and comprehension development in young children [38], while 
diverging sharply in their explanation of its underlying mechanism—innate struc-
ture, environmental reinforcement, or social interaction, respectively. In practice, 
this suggests that educators should provide rich linguistic input and meaningful 
interactive opportunities—such as storytelling, role-play, and question-and-an-
swer activities. Dialogic storytelling techniques, in particular, have been shown to 
improve preschoolers’ narrative comprehension and their ability to answer infer-
ential questions about story events, distinct from their effects on expressive vo-
cabulary size [39] [40]. 

2.3. Sociocultural Perspective 

This review treats sociocultural theory as a distinct framework rather than a “so-
cial” variant of constructivism. Whereas Piagetian constructivism (Section 2.1) 
emphasises an “individual-to-social” trajectory driven by internal cognitive reor-
ganisation, Vygotsky’s theory reverses this emphasis, positing that higher-order 
cognitive functions originate in social interaction and are only subsequently in-
ternalised—a “social-to-individual” trajectory that marks the key point of diver-
gence between the two perspectives [41] [42]. 

In the 1920s, the Soviet psychologist Lev Vygotsky proposed Sociocultural The-
ory, emphasizing the critical role of social interaction and cultural context in in-
dividual cognitive development [42]. In contrast to Piaget’s emphasis on individ-
ual subjective construction, Vygotsky maintained that cognitive development first 
occurs at the social level—under the guidance of others—before being gradually 
internalized as an individual psychological process, highlighting a developmental 
trajectory that proceeds “from the social to the individual” [43]. Its core tenets 
comprise the following: the social origin of higher psychological functions—
Vygotsky argued that higher psychological functions such as language, logic, and 
memory originate in social interaction and are acquired by children through com-
munication with adults or more experienced peers; tool and symbol mediation—
language is regarded as the most important psychological tool, serving as the 
bridge between social interaction and cognitive development [44]; and internali-
zation—through repeated interaction and communication, external social ex-
changes are gradually transformed into internal cognitive processes and modes of 
understanding within the individual. 
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The zone of proximal development (ZPD) constitutes a central concept within 
Vygotsky’s theory: it refers to the range of tasks that a child cannot yet accomplish 
independently but can complete with guidance from an adult or a more capable 
peer, lying between the child’s actual developmental level—that which can be 
achieved independently—and potential developmental level—that which can be 
achieved with support [45]. Effective instruction should target the ZPD, promot-
ing deeper comprehension and cognitive development by providing appropriate 
challenges and scaffolding [46]. 

Vygotsky’s sociocultural theory emphasizes that cognitive development is a so-
cially constructed process in which language, culture, and social interaction play 
a determining role [47]. From this perspective, comprehension in young children 
does not form in isolation but rather results from interaction with more experi-
enced others—such as adults, teachers, or peers—and is gradually internalized 
through the mediation of sociocultural tools [48]. The concept of the ZPD indi-
cates that children’s potential developmental capacity can be stimulated through 
appropriate social interaction and support: adults employ scaffolding strategies 
such as guided questioning, moderate prompting, and modeling to help children 
progressively shift from reliance on external regulation to self-regulation, and 
from dependence on external support to the independent construction of com-
prehension [49]. Language is regarded as the core tool of cognitive development—
through linguistic exchange with adults or peers, children not only acquire 
knowledge but also learn how to organize thought, express viewpoints, and un-
derstand others, thereby achieving the construction of meaning [50]. Activities 
such as picture-book reading, role-play, and group discussion represent typical 
instructional approaches that promote comprehension through sociocultural in-
teraction [51]. Moreover, sociocultural context profoundly influences both the 
content and manner of children’s comprehension, as educational values, modes 
of communication, and styles of linguistic expression across different cultural 
backgrounds shape how children interpret information, engage in learning, and 
express their own understanding. 

Building on these insights, sociocultural theory offers important guidance for 
instructional practice: teachers should cultivate collaborative and supportive in-
teractive environments through questioning, prompting, and feedback, attend to 
children’s cultural backgrounds and social experiences, and provide instructional 
support appropriate to their developmental stage. Dialogic reading interventions, 
in which adults pose open-ended questions and expand on children’s responses 
during shared book reading, have demonstrated significant effects on preschool-
ers’ story comprehension and inferential understanding, as measured by post-
reading comprehension questions—effects that are distinguishable from, though 
often co-occurring with, gains in expressive vocabulary [52] [53]. At the same 
time, the theory has certain limitations: it remains relatively macro-level and ab-
stract, lacking concrete operationalizable classroom strategies; it may overempha-
size external support while underestimating children’s capacity for autonomous 
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learning; and it offers limited explanation for individual differences in children’s 
responses to similar social interactions. Therefore, applying sociocultural theory 
to comprehension instruction requires flexible adaptation in light of specific in-
structional contexts and individual differences among children. 

2.4. Integrating Schema Theory and Information Processing 
Theory 

Schema theory was first proposed by Frederic Bartlett in 1932 and was further 
systematized in the 1970s by scholars such as David Rumelhart. This theory em-
phasizes that comprehension is an actively constructive process in which individ-
uals process and interpret new information based on existing knowledge struc-
tures, namely “schemas” [54]. A schema refers to a mental framework or cognitive 
structure formed through past experience, which organizes knowledge about ob-
jects, events, or situations [55]. “Schema activation” occurs when the brain auto-
matically retrieves and applies relevant schemas to interpret new information; 
conversely, when new information cannot be accommodated by existing schemas, 
schema adjustment and reconstruction occur through two mechanisms: assimila-
tion (incorporating new information into existing schemas) and accommodation 
(modifying existing schemas to fit new information) [56]. An individual’s prior 
knowledge determines how new information is interpreted: comprehension pro-
ceeds more smoothly when content aligns with children’s existing schemas, 
whereas unfamiliar content requires teachers to provide sufficient background 
knowledge to facilitate schema construction [57]. 

Information processing theory emerged in the 1950s, inspired by developments 
in computer science, with representative scholars including Atkinson and 
Shiffrin and Alan Baddeley. This theory draws an analogy between human cog-
nitive processes and computer systems, emphasizing the entire process by which 
the brain receives, encodes, stores, processes, and retrieves information [58]. Its 
core concepts include: sensory registers, through which information first enters 
via sensory channels and remains only briefly; short-term/working memory, 
where information is temporarily stored and processed within a limited capac-
ity; long-term memory, into which effectively encoded and rehearsed infor-
mation can be transferred for long-term retention; and control processes, in-
cluding strategies such as attention, rehearsal, encoding, and retrieval, which 
regulate the flow of information across these stages [59]. In the comprehension 
process, attention determines which information is received, working memory 
temporarily processes it, encoding strategies influence whether information is 
transferred to long-term memory, and retrieval serves as the critical step in re-
calling relevant knowledge. 

Although the two theories differ in focus—schema theory concerns how exist-
ing knowledge structures endow new information with meaning, whereas infor-
mation processing theory concerns the specific mechanisms by which infor-
mation flows, is stored, and is retrieved—together they constitute the “cognitive 
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processing perspective.” Both theories emphasize that comprehension is an active 
process built upon individuals’ existing cognitive resources, whether knowledge 
structures or processing capacities, rather than a passive reception of information. 

From the perspective of schema theory, young children’s comprehension of ex-
ternal information is essentially a process of interaction between new information 
and existing schemas. As children accumulate experience, they gradually establish 
cognitive schemas concerning people, events, and objects, which they draw upon 
to interpret new language, stories, or situations. This mechanism is particularly 
evident in picture book reading, where children rely on life experience and exist-
ing schemas to comprehend plotlines, characters’ behavior, and even to infer story 
outcomes [60]. When content exceeds children’s existing schematic range, teach-
ers can provide background explanations, illustrate meanings through images, or 
connect new content to prior experience—for instance, activating relevant sche-
mas through questioning before reading (e.g., “Have you ever been to a hospital? 
What does a doctor do?”)—thereby facilitating schema construction and compre-
hension [61]. 

From the perspective of information processing theory, young children’s com-
prehension involves multiple cognitive mechanisms, including attention, 
memory, encoding, and retrieval. Children selectively focus on meaningful con-
tent via the attentional system, with attentional concentration directly affecting 
comprehension efficiency; because preschoolers’ attention spans are still develop-
ing, multisensory stimuli help capture their attention and support subsequent 
processing [62]. 

Preschool children’s working-memory capacity is markedly smaller than that 
of older children and adults, and continues to develop across early childhood [63]. 
Given this constrained capacity, cognitive load during comprehension is shaped 
jointly by task demands, language complexity, and prior knowledge. Tasks that 
require children to track multiple story elements, hold several pieces of infor-
mation in mind simultaneously, or follow non-sequential event structures place 
greater demands on limited working-memory resources. Similarly, language that 
includes long or syntactically complex sentences, embedded clauses, or unfamiliar 
vocabulary requires children to sustain partial linguistic input in memory while 
continuing to process incoming information, which is more demanding for pre-
schoolers than for older learners given their narrower memory span [64]. By con-
trast, prior knowledge can help offset this load: when new content connects read-
ily to children’s existing schemas, less working-memory capacity is needed for 
basic comprehension, leaving more cognitive resources available for deeper pro-
cessing such as inference-making [65]. Building on this, brief, rhythmic, and re-
petitive language structures help prevent cognitive overload precisely because they 
reduce the amount of information children must hold and process concurrently, 
keeping task demands within the bounds of their still-developing working-
memory capacity. The depth of comprehension further depends on whether in-
formation is successfully encoded into long-term memory and connected with ex-
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isting knowledge, with repeated presentation and activation of prior experience 
aiding this integration. As metacognitive abilities develop, children become in-
creasingly capable of monitoring their own comprehension, which teachers can 
support through questioning, guided retelling, and encouragement of verbal ex-
pression. Taken together, schema theory explains the mechanism by which chil-
dren construct meaning by “interpreting the unknown through the known,” while 
information processing theory reveals the specific pathways through which infor-
mation flows, is processed, and is stored—together illuminating, from comple-
mentary angles, the cognitive processes underlying comprehension development 
in young children. 

Building on these explanatory insights, the cognitive processing perspective 
carries important educational implications: schema theory supports connecting 
new content to children’s existing experiences through pre-reading activation and 
interdisciplinary integration, while information processing theory emphasizes 
managing information volume and pace through multimodal teaching, repetition, 
and structured retelling to avoid cognitive overload. At the same time, both theo-
ries present notable limitations: schema theory’s abstract and difficult-to-measure 
concept of “schema” may overlook creativity and critical thinking, and makes it 
hard to distinguish schema deficits from limitations in cognitive ability itself; in-
formation processing theory, meanwhile, overemphasizes rational, mechanistic 
processing while neglecting social, cultural, and emotional factors, and offers lim-
ited explanatory power for nonverbal or intuitive comprehension. Therefore, de-
spite providing relatively clear internal mechanisms and actionable intervention 
strategies, the cognitive processing perspective should be integrated with sociocul-
tural and constructivist theories to achieve a more comprehensive understanding 
of comprehension development in young children. 

3. Integration of Multiple Theoretical Perspectives and 
Educational Implications 

3.1. Complementary Relationships among Theories 

The five theories discussed above illuminate the underlying mechanisms of young 
children’s comprehension development from distinct perspectives. Although each 
theory maintains a unique focus, they collectively exhibit a complementary and 
mutually reinforcing relationship. To present the core tenets of each theory and 
their respective contributions to comprehension development research more 
clearly, these are summarized in Table 1 below. 

As shown in Table 1, although the five theories differ in emphasis—ranging 
from the agency underlying knowledge construction and the foundational role of 
language input, to the mediating function of social interaction and the mechanis-
tic nature of cognitive processing—they are not mutually exclusive. Rather, they 
jointly constitute a comprehensive theoretical framework for understanding young 
children’s comprehension development, thereby providing multidimensional the-
oretical support for educational practice. 
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Table 1. Comparison of theoretical perspectives on children’s comprehension development: core focus, contributions, and limita-
tions. 

Theory Core Focus 
Contribution to Comprehension 

Development 
Limitations 

Constructivist 
Theory 

Active knowledge 
construction; learner 

agency 

Emphasizes children’s active engagement 
and meaning construction through 
exploration in authentic contexts 

Difficult to implement in practice; 
may neglect the systematic 
transmission of knowledge 

Language 
Acquisition 

Theory 

Innate language 
capacity; language 

input 

Emphasizes language as a core tool of 
cognitive development; rich language 

input facilitates comprehension 

Insufficient attention to the role of 
social interaction; limited capacity to 

account for individual differences 

Sociocultural 
Theory 

Social interaction; 
cultural tools; zone of 
proximal development 

(ZPD) 

Conceptualizes comprehension as a 
socially mediated process; emphasizes 
scaffolding and collaborative learning 

Relatively abstract; may 
underestimate the role of 

autonomous learning; limited 
attention to individual cognitive 

differences 

Schema 
Theory 

Existing knowledge 
structures (schemata) 

Explains how prior knowledge shapes 
information interpretation; emphasizes the 

importance of activating background 
knowledge 

Relatively abstract concepts; lacks 
measurable indicators; may overlook 

creative comprehension 

Information 
Processing 

Theory 

Cognitive mechanisms 
(attention, memory, 

encoding) 

Provides a detailed account of the 
information processing sequence; 

emphasizes cognitive load management 
and memory strategies 

Overemphasizes rational processing; 
neglects socio-emotional factors; 

limited explanatory power for  
non-verbal comprehension 

3.2. The Dynamic Integration of Theoretical Perspectives 

While the five theories reviewed above emphasize distinct dimensions, they do 
not function independently in actual teaching contexts but instead interact dy-
namically across different stages of the same activity. In shared book reading, for 
instance, schema activation, language input, social scaffolding, and cognitive load 
management are not parallel, discrete strategies but components of an integrated, 
sequentially linked process: schema activation reduces the processing burden for 
language input, social scaffolding calibrates linguistic complexity in real time to 
align with children’s working memory capacity, and this process culminates in the 
internalization of social interaction into individual cognition via guided retelling. 

This dynamic interplay among theories indicates that effective comprehension 
instruction cannot rely on any single theoretical lens; rather, it requires teachers to 
draw flexibly on multiple perspectives simultaneously, translating their combined 
insights into concrete instructional strategies suited to real classroom conditions. 

3.3. Diversified Application of Instructional Strategies 

Guided by theoretical perspectives such as schema theory, information processing 
theory, constructivist theory, language acquisition theory, and sociocultural the-
ory, instructional approaches to fostering young children’s comprehension have 
become increasingly diversified. These theories collectively support establishing 
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instructional philosophies, setting pedagogical objectives, and organizing teach-
ing activities that advance child-centered comprehension instruction aligned with 
children’s cognitive and developmental characteristics. Teachers should translate 
this theoretical guidance into concrete instructional behaviors and classroom de-
signs, flexibly employing a range of strategies to accommodate children’s varying 
comprehension styles and developmental needs, thereby genuinely enhancing in-
structional effectiveness. 

3.4. Respecting Individual Differences and Cultural Diversity 

However, the effective deployment of diversified strategies must ultimately be 
grounded in an understanding of children’s individual and cultural differences. 
Sociocultural theory emphasizes the differences among children in terms of cul-
tural experience, highlighting that comprehension development does not follow a 
single, uniform standard. Teachers need to attend to each child’s distinctive per-
formance across different dimensions and implement differentiated instruction 
accordingly, using diverse channels of expression and perception—such as pic-
ture-book reading, storytelling, role-play, drawing, and games—to promote indi-
vidualized development. 

Contemporary education also stresses cultural diversity, recognizing that com-
prehension is shaped by sociocultural context; teachers should utilize culturally 
representative learning resources and create diverse contextual settings to help 
children construct cognitive frameworks of understanding, respect, and inclusive-
ness in cross-cultural environments, thereby broadening their global perspective 
and socio-emotional competence to adapt more effectively to a pluralistic society 
and promote holistic development. 

4. Conclusions 

Constructivist theory, language acquisition theory, sociocultural theory, schema 
theory, and information processing theory collectively construct a comprehensive 
picture of young children’s comprehension development from distinct perspec-
tives. These theories, with their complementary yet distinct emphases, systemati-
cally reveal the procedural, ontological, and interactive characteristics of compre-
hension development, providing a solid theoretical foundation for the scientific 
understanding and enhancement of children’s comprehension abilities. 

The integration of these multiple theoretical perspectives not only deepens the 
understanding of comprehension mechanisms but also offers practical guidance 
for educational practice. In early childhood education, teachers should draw on 
these insights to comprehensively examine and optimize instructional objectives, 
teaching strategies, curriculum content, interactive approaches, and assessment 
methods, thereby enhancing the relevance and effectiveness of comprehension in-
struction and achieving a deeper integration of theory and practice. Against the 
backdrop of continued educational development, the cultivation of young chil-
dren’s comprehension abilities should place growing emphasis on interdiscipli-
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nary integration, technological support, multimodal expression, and cultural in-
clusiveness, requiring future early childhood education to continue exploring the-
ory-informed innovative approaches to address the diversity and complexity in-
herent in children’s development and advance comprehension education from 
theoretical inspiration toward comprehensive practical implementation. 
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