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Abstract

Being proficient in using English language is very crucial, especially in Malay-
sia context as the language has been considered as a second language status.
However, primary school pupils still have problems in language proficiency
especially in learning English. The implementation of Highly Immersive Pro-
gramme in Malaysia education system is one of the steps taken by the Minis-
try of Education to solve the poor language proficiency problem among the
primary school pupils by involving and immersing pupils in an English envi-
ronment. The aim is to ensure that pupils will have high opportunity in using
the language confidently and to improve their English proficiency. Teachers
are responsible for planning, developing teaching aids for the activities, and
conducting English programme to motivate pupils to learn English in an ef-
fective English environment. This paper provides a literature review on the
implementation of Highly Immersive Programme towards language profi-
ciency of primary school pupils from the aspect of issue in pupils’ language
proficiency, the implementation of Highly Immersive Programme in school
and past studies that related to this paper.

Keywords
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1. Introduction

English language is the international language used by most of the people in the
world. It has been used and introduced by all the countries and has been imple-

mented in the education system. These countries introduce this language since

DOI: 10.4236/ce.2020.118098 Aug. 18, 2020 1336 Creative Education


https://www.scirp.org/journal/ce
https://doi.org/10.4236/ce.2020.118098
https://www.scirp.org/
https://doi.org/10.4236/ce.2020.118098
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/

N. S. Abdullah, M. Mohamad

primary and preschool years (Mayo, 2017). Besides, language skills are viewed as
part of human capital and play an important role in labor market performance,
schooling, health care, consumption and investment (Yao, Ohinata, & van Ours,
2016). This is significant with the aims of English Language Teaching in primary
schools as stipulated in the curriculum to provide students with the basic English
language skills and knowledge of grammar. This is to enable them to be compe-
tent and proficient enough in using the language in and out of school for differ-
ent purposes and situations.

Malaysia education system can be divided into preschool education, primary
education, secondary education, post-secondary education and tertiary educa-
tion (Man et al., 2019). The approximate number of years the ordinary Malay-
sian who completes the formal education from preschool to tertiary levels is be-
tween 14 to 15 years of English language education (Azman, 2016). However,
most of the pupils still have problem in language proficiency especially in pri-
mary school. They are still not able to master all the language skills due to some
reasons. This is proven when researchers have found that second language
learners have obstructions and complications in speaking English language (Ni-
jat et al., 2019). At the same time, almost 50% of children between 10 and 14
years old are not interested in reading (Yusof, 2010). Besides, the impact of
children with low language proficiency is they have poor attention and listening
skills.

According to Osada (2004) both teachers and learners have not drawn much
attention to listening skills because they are generally less aware of its impor-
tance. As a result, the learners are having difficulties in comprehending the spo-
ken texts since they have not acquired the language to receive effective language
input. Furthermore, lack of English language proficiency also is one of the main
causes of difficulties that ESL learners have in their writing tasks (Ghabool, Ma-
riadass, & Kashef, 2012). Based on these problems, Malaysia Ministry of Educa-
tion came out with the idea of implementing English immersive programs in
school. Not just in Malaysia, the number of foreign language programs for
children mainly with English language is on the rise worldwide (Pinter, 2011).
This is because, to ensure every individual is competent in using the language,
there is a need to initiate a highly immersive English-rich environment in school
(Jiew, 2017). This will help to enhance the language proficiency of the pupils
from the early age. Besides, the reason for this rapid expansion is encapsulated in
the common refrain “English opens doors” (Sayer, 2018). It is believed that the
use of English Language helps to benefit a person with the better economic and
greater social interactions. This is proven as English was given the status of a
“language of integration into the global economy” (Tuspekova, Mustaffa, & &
Ismail, 2020). The fact that English is used as an alternative form of communica-
tion for countries where English is not the national language cannot be denied
(proficiency) (Cawagdan & Rivera, 2018). This is significant with the aims of
education in Malaysia is to produce holistic and competitive individuals who can
fulfill the demand in the 21 century learning (Jiew, 2017).
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So, in order to fulfill this, Highly Immersive Programme is introduced in all
the schools in Malaysia. The objective of this programme is to expose pupils with
the “English-rich” environment which significant with the aim of enhancing
language proficiency among the pupils from the early age. This programme in-
troduced under the To Uphold Malay Language and Strengthen the Command
of English (MBMMBI) policy (Jiew, 2017). However, the focus is not just for
enhancing the language proficiency of the pupils but at the same time, it exposed
the pupils with the positive attitudes of learning English Language. As hig-
hlighted in the Malaysia Education Blueprint (MEB) 2013-2025, the programme
is aligned with the student aspiration and supports the five shifts of the MEB.
Firstly, it provides equal access to quality education of an international standard.

Next is to ensure every child is proficient in using Bahasa Malaysia and Eng-
lish Language which encouraged them to learn an additional language (Malaysia
Education Blueprint 2013-2025, E-12). At the same time the aim is to inculcate
good values in Malaysian (Matthew & Yamat, 2020). It also establishes partner-
ship with parents, community and private sector. Lastly, it empowers JPNs,
PPDs and schools to customize solutions based on needs.

Based on this, the aim of MEB is for students to master bilingualism and to be
globally competitive (Saminathan et al., 2020). So, the implementation of HIP
helps to cater all the five shifts of the MEB as the objective of HIP is to enhance
the English proficiency of students through increased exposure to the target
language (Jiew, 2017). Besides, the implementation of HIP helps to develop posi-
tive attitudes towards the learning and usage of the English Language which is
related with the third shift to develop values-driven Malaysians. The equal access
to quality education of an international standard which is mentioned from the
first shift can be achieved from the implementation of HIP. This is because,
schools from the rural area and the urban areas are involved in this programme
(Saminathan et al., 2020). It was also introduced and implemented in every pub-
lic secondary and primary schools in Malaysia (Matthew & Yamat, 2020). All the
HIP activities are planned and conducted by the teachers and other stakeholders
in, outside of the classroom and extra classes. The activities were conducted ac-
cording to the level of the pupils in the school.

Furthermore, the implementation of HIP is aligned with the fourth shift of the
MEB which the aim is to establish partnership with parents, community and
private sector. This is because, it involves collaborations between schools and
other stakeholders such as other schools, universities, non-governmental orga-
nisations and corporate bodies. Principals, teachers, students, parents and the
community will have to be committed in ensuring this programme achieve its
purpose (Ansawi, 2017). This is supported by Jiew (2017) where this programme
allows a highly immersive language-rich environment to be developed for the
students based on whole school approach that empower by School Heads,
teachers, students, parents, and community as shown in Figure 1.

Figure 1 showed the roles of the stakeholders in the HIP implementation
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Figure 1. Source: Ministry of Education Malaysia, (2012).

cycle. All the stakeholders are given opportunities to collaborate and express
their ideas in implementation of the programme. They are given the same
chances and acknowledgement in fulfilling the aim of Highly Immersive pro-
gramme. From this programme, it will give exposure not just for the pupils but
also for other stake holders to cooperate and contribute in developing the “Eng-
lish-rich” environment. The School Head acts as an anchor or the leader to lead
the school in actively creating a Highly Immersive English Language environ-
ment (Saminathan et al., 2020). He or she will take the responsibility to plan and
organize the programmes within the school. This is to ensure that HIP activities
will be conducted effectively in order to enhance the language proficiency of the
pupils. At the same time, they will communicate with parents and the commu-
nity, by getting them to contribute towards the implementation of HIP within
the school.

Next, the English Language teacher or the educators will support the school
head in creating an English rich environment. The teacher is responsible to be
the role model in using the language and creates an immersive English environ-
ment for pupils by exposing them to the language and conduct effective HIP ac-
tivities both in and outside the classroom. So, it is very crucial for the 21st cen-
tury teachers to acquire certain skills to manage the teaching and learning in the
classrooms (Pacific Policy Research Centre, 2010). This is because, teachers need
to inspire pupils’ potentials, cultivate pupils’ abilities and develop their creative
and critical thinking skills (Saminathan et al., 2020). The English teacher will
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conduct the programme or activities that suit the needs of pupils. They will col-
laborate in organizing and implementing English programmes, events and activ-
ities, and they are also responsible in creating tools and aids that will be used in
the HIP activities.

While the pupils are the main beneficiary of the programme or the target
group to receive HIP (Saminathan et al., 2020). The pupils will be responsible on
his or her personal learning process and development. The pupils will involve
and participate in all the English language activities organized by the school.
This process will help to develop and build their confidence in using the lan-
guage and for the improvement of HIP in school. Next, they will also provide
feedbacks on the HIP programs or activities conducted by the teachers. Pupils’
feedback is crucial to continue and to bring improvements to HIP in the school
(Saminathan et al., 2020). The next stakeholders are parents and community.
They are supporters who help in contribute and creating an English environ-
ment. This is supported by Matthew and Yamat (2020) who agreed that parents
can contribute by having the community to provide their expertise and assis-
tance for the school. They will collaborate with the school heads and the teachers
to support all the HIP activities organized by the school.

So it fulfills the need for ESL learners to learn through communication in dif-
ferent settings outside of the classroom (Saminathan et al., 2020). The pupils will
be exposed with the high immerse English activities and learn the correct ways
to enhance their language proficiency. They will enjoy learning English language
in fun-learning activities with the co-operation from different stakeholders such
as parents and community. At the same time, through this research, the teachers
will learn and understand the effective methods to overcome the challenges in
implementing Highly Immersive programme. So, it is very important for each of

the stakeholders to play the role as the agent of knowledge.

2. Literature Review
2.1. Language Proficiency

There is a finding from a study that discovered the English proficiency is the
most basic issue that can lead to the low performance of HIP implementation in
school (Racha & Yunus, 2019). Language proficiency represents the most im-
portant sign of second language skills and knowledge (Daller & Phelan, 2013). It
is one of the traits of a good language learner, which will enable the English lan-
guage learners to communicate well with diverse populations around the world
(Cawagdan & Rivera, 2018). The importance of English does not affect only the
exchange of information in different fields on a worldwide platform, but it also
affects the livelihood and job opportunities of the fresh graduates in Malaysia
(Man et al., 2019).

However, language proficiency problem has been one of the major issues that
arise in our education system. For example, lack of English language proficiency

being one of the main causes of difficulties that ESL learners have in their writ-
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ing tasks (Ghabool, Mariadass, & Kashef, 2012). This is supported by Jiew (2017)
who stated that there is a research done on English proficiency and reported that
students still at low level of English proficiency. Lack of English language profi-
ciency may place immigrant children at greater risk for lower levels of early lite-
racy and school readiness (Palacious & Kibler, 2016). One way to increase stu-
dents’ chances of success in English taught programs is to support growth in
students’ general English language proficiency (Rose et al., 2019). So, the imple-
mentation of Highly Immersive Programme is one of the good efforts done by
the Ministry of Education of Malaysia in solving the language proficiency prob-

lems among the primary school pupils.

2.2. Nature of Language Proficiency

Daller and Phelan (2013) stated that language proficiency is the most important
sign of second language skills and knowledge. This is because, a person with a
good language proficiency will have the opportunity to communicate effectively
with the people around the world. This is supported by Cawagdan and Rivera
(2018) who agreed that having good language proficiency is one of the characte-
ristic of a good language learner, which help the English language learners to
communicate well with variety populations around the world. Bachman (1990)
defines language proficiency as a language ability or ability in language used.
While Farhady (1983) states that the term “proficiency” refers to the examinees’
ability in a particular area of competency. This is to determine the extent to
which they can function in a real language use situation.

In this context of study, language proficiency referring to the English language
proficiency required by the pupils and the teachers in participating and con-
ducting the Highly Immersive Programme in school. This is because, most of the
pupils having problem in language proficiency where they cannot communicate
well and express their ideas effectively when they are participating in activity
that related with the second language especially English language. In the
workplace context, good communication skills refer to the ability to transmit
and receive information clearly (Ting et al., 2017).

However, in this context of study, teachers tend to face problems to plan the
effective activity or program that can help to enhance the language proficiency
of the pupils. This is due to several factors where lead to unsuccessful English
language activities conducted in school. This is because, the use of language not
just involved the grammatical aspects, but also the ability to apply language ap-
propriately in variety contexts and the ability to organize one’s thoughts through
language (Harley et al., 1990). Stern (1983) agreed that proficiency can be looked
at as a goal which can be defined in terms of objectives or standards. So, having
good language proficiency is very crucial to ensure that the person can commu-

nicate well and solve problems that related to second language.

2.3. Factors Affecting Language Proficiency

There are many factors identified which give the big impacts on developing lan-
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guage proficiency of the primary school pupils. There are class sizes, learning
and teaching resources, learning and teaching practices, motivation, pupils’
education background and social background (Phon, 2017). Learning and
teaching resources are very crucial to promote communicative language use
which can help to enhance language proficiency. There are three kinds of teach-
ing resources or materials which are known as text-based, task-based, and realia
(Nguyen, Warren, & Fehring, 2014). For example, the teachers can use language
games, textbooks, project-based activities, and role plays to develop language
proficiency of the pupils. At the same time, teachers can implement various
types of activity by using the realia such as signs, magazines, and newspapers to
graphic and visual sources such as maps, pictures, symbols, graphs, and charts
(Richards, 2001).

Next factor that affects the language proficiency is learning and teaching prac-
tices. The most common problem faced by the English teacher is the low moti-
vation of the pupils to participate in the learning or activity. Motivation can be
defined as a basic aspect of the human mind which includes contrasting desires
and rational thinking together with the cultural identity (Dornyei, 2001). This is
due to the poor learning environment or atmosphere in the classes. The worst
part is when some of the teachers did not use effective teaching practices that
help to arouse the pupils’ interest in learning. Nguyen, Warren and Fehring
(2014) agreed that most of the teachers did not use songs or games to teach and
entertain the pupils, which is believed to make classes happy and more relaxing,
especially language classes. So, it affects the motivation of the pupils to learn and
demotivate the teachers to conduct the lesson effectively.

Besides, the factor affecting language proficiency is pupils’ education back-
ground and social background. These two factors are very significant in devel-
oping the language proficiency of primary school pupils effectively. Poor social
background leads to low motivation in learning the language. Research studies
have proved that motivation is the main factor in learning second language be-
cause it determines human behavior by energizing it and giving it direction
(Dornyei, 1998). One of the most effective ways to support English language de-
velopment is by safeguarding home language maintenance and growth, in addi-
tion to accelerated English language learning both in the classroom and at home
(Dennaoui et al., 2015). Based on this explanation, we can conclude that the ef-
forts not just coming from the teachers, but it also starting from home. Pupils
will have high opportunity to receive a good education background if they have a
good social background. Pupils’ social background includes their racial origin,
family income, family structure, the level of parental education and the level of
students’ English proficiency (Phon, 2017). Parents cannot fully depend on the
teachers alone and put a high hope that the pupils to be proficient in the lan-
guage by themselves. This means that it is essential for the parents to take extra
efforts and play their role in motivating the pupils to learn the language and to
master the skills. It is very important to equip the pupils with the positive learn-

ing environment not just in school but also at home.
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In this context of study, the implementation of Highly Immersive Programme
will help to cater this issue where the parents can collaborate with the teachers in
developing good language proficiency among the pupils. This is because, differ-
ent stakeholders are involved in the implementation of Highly Immersive Pro-
gramme at school. So, parents can express their ideas and share their opinions
with the teachers in order to ensure the pupils comprehend the language and
skills effectively. For example, if the parents cannot speak English language with
the pupils proficiently, they can volunteer themselves by participating in every
English programme conducted by the school. They can provide or donate the
learning materials such as English book, magazines or newspapers to the
schools. At the same time, they must ensure that the pupils constantly practicing
the language skills not just at school but also at home.

As for conclusion, all these factors play an important role in developing lan-
guage proficiency of primary school pupils. The efforts taken by the Ministry of
Education in implementing Highly Immersive Programme at school is a very
significant idea that can help to cater these factors. So, every stakeholder has to
collaborate and play their role to ensure the pupils have good language profi-
ciency which can be used not just in the classroom but also outside of the class-

room.

3. Highly Immersive Programme

There are multiple studies that discovered on the implementation of Highly
Immersive Programme towards language proficiency of primary school pupils.
Phon (2017) stated there is a strong relationship between pupils English lan-
guage proficiency levels and extra-curricular activities that are responsive to
student need which act as a support to their learning. Besides, there is a finding
from a study that stated English proficiency is the most basic issue that can lead
to the low performance of HIP implementation in school (Racha & Yunus,
2019). So, the teachers need to be creative in implementing teaching and learn-
ing strategies by providing the pupils with the positive learning environment
that can help to cater their language proficiency problem. Outdoor teaching is
also a recognized method for improving learning and is widely used by elemen-
tary school teachers in Taiwan (Asrial et al., 2019).

Besides, in providing highly immersive language-rich environment in school,
pupils need to be exposed to the English language environment where multiple
activities that have high-quality linguistic input both within and beyond the
classroom. This is because, learning resources that come from outside the room
can be useful for students to use and develop oral, written, and visual languages
(Asrial et al., 2019). The consistency of conducting the fun English learning ac-
tivities repeatedly with the effective learning resources will engage the pupils in
the HIP programme. This is because, the implementation of Highly Immersive
Programme able provides an English-rich environment with variety chances for

exposure, experience and engagement to English (Ansawi, 2017).
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The Implementation of Highly Immersive Programme in Malaysia

Highly Immersive Programme is introduced in all the schools in Malaysia. This
is one of the latest programme that had been introduced by the Ministry of
Education mainly to promote active command of English among the school pu-
pils (Racha & Yunus, 2019). In Malaysian context, HIP was introduced in 1999
for Year 1 (7-year-old) to Form 5 (17-year-old) students (Saminathan et al.,
2020). This programme introduced under the To Uphold Malay Language and
Strengthen the Command of English (MBMMBI) policy (Ministry of Education,
2016). All the primary and secondary schools were required to conduct English
activities for students in order to expose them with the use of English language
and to increase the time to learn English in school. Unfortunately, the pro-
gramme did not achieve the main objective and gradually faded (Saminathan et
al., 2020).

Then, Highly Immersive Programme has been reintroduced with more
strength and intensity under the existing MBMMBI policy which its pilot phase
was first commenced in 2016 and eventually implemented in all schools in 2018
(Saminathan et al., 2020). Besides, HIP is a part of the English language en-
hancement programme as advocated in Wave 2 (2016-2020) of Malaysia’s Edu-
cation Blueprint (MEB) 2013-2025 (Ministry of Education, 2016). According to
Jiew (2017), the objective of HIP is to improve the English proficiency of stu-
dents through increased exposure to the target language. Besides that, HIP aims
to inculcate positive behaviours towards the learning and usage of the English
Language. The implementation of HIP helps to expose the students with the use
of the English language through a variety of activities in and out of the class-
room.

All the stakeholders are given opportunities to collaborate and express their
ideas in implementation of the programme. This is supported by Saminathan et
al. (2020) who stated that principals, teachers, students, parents and the com-
munity are involved in HIP in order to maintain the sustainability of the pro-
gramme and to ensure the activities are successfully carried out in the schools.
Schools will be provided with a toolkit so that they will be guided for a more
purposeful planning of activities, based on their local context and capabilities.
According to documents reviewed, it was found that the objectives of the Highly
Immersive Programme are clear and the activities suggested are useful (Matthew
& Yamat, 2020). There will be assistance and support from district, state and na-
tional level to motivate schools to share, learn, and help each other to get the
best result from implementing these activities. There are many activities that can
be conducted by the teachers such as English Zone, Reading Corner, Story Tell-
ing, English language camp, English Chatting Day, Fashion Show and “Welcome
Friends to School”. All the activities suggested in this programme are significant
and beneficial for the pupils and the teachers in learning English language in a
more fun way.

The implementation of HIP will create positive atmosphere which helps to
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encourage the ESL learners to practice English in and outside of the classroom.
Besides, HIP encourages students to learn through playing Saminathan et al.
(2020). The impact is the students feel excited and having fun in learning and
practicing English language as a medium of communication. So, the implemen-
tation of HIP creates a gratitude for the language and the students will be more

comfortable to practise it in their daily lives.

4. Positive Impacts and Challenges of Implementing HIP at
School towards Language Proficiency of Primary Pupils

4.1. Positive Impacts

The Highly Immersive Program creates a rich English-speaking environment
where the social learning theory encompasses attention, memory and motivation
of the pupils (Matthew & Yamat, 2020). There are several studies that identified
the positive impacts in implementing Highly Immersive Programme at school
towards language proficiency of primary school. Ansawi (2017) stated that the
introduction of Highly Immersive Programme in enhancing pupils’ compe-
tences in language from 2015 triggered more positive change. For example, it
helps to increase the engagement of the pupils and the teachers. This is because,
the teachers and the pupils need to collaborate with their friends or cliques when
they are conducting and participating in HIP activities. The teachers can share
ideas and their opinions with other teachers in their school or other school. This
is very crucial to ensure that the implementation of HIP activities can be con-
ducted effectively. This is because, the peer cooperation will help to encourage
the learner’s capabilities to solve the task on his or her own (Ansawi, 2017).

At the same time, the teacher can have discussion with the pupils to ensure
the objective of the lesson or activity will be achieved successfully. For example,
when they are participating in English competition such as “Story Telling”, the
teacher and the pupils can exchange their ideas in designing the costume, plan-
ning the sequence of the story or do the make-up. This collaboration will pro-
vide the best result and high opportunity for the pupil to win the competition.
Furthermore, the implementation of HIP helps to build good relationship
among the stakeholders. This is because, all the stakeholders collaborate and ex-
change their ideas among themselves to find the best strategy that can be im-
plemented in the programme. It was observed that there was an active participa-
tion and cooperation from the parents when the activities were carried out (An-
sawi, 2017).

Besides, from the implementation of HIP activity, the pupils need to discuss
with their friends and cooperate to solve the tasks given by the teacher. This is
because, peer cooperation helps to provide the learners with more understand-
ing on the abstract concepts with the greater consciousness (Crawford, 1996).
For example, when they are participating in English immersive activity such as
“Fashion Show”, they must give good cooperation and exchange ideas among

them. They have to plan effectively and choose the best idea in designing the
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outfits, choose the materials, and use the suitable make up for the models or
their friend who represent the group. So, the discussion will increase the en-
gagement of the pupils with their friends.

Next, the implementation of Highly Immersive Programme helps the teachers
to use effective strategies to conduct meaningful activities in order to enhance
the language proficiency of the pupils. This is because, there are different stake-
holders involved in this programme. At the same time, there is a HIP toolkit and
guidelines provided by the Ministry of Education to conduct this programme.
All the stakeholders can collaborate and exchange their ideas among themselves
to find the best strategy that can be implemented in the programme. Besides,
they can use the HIP toolkit and the guidelines to plan for the activities that will
be conducted. According to documents reviewed, it was found that the objec-
tives of the Highly Immersive Programme are clear and the activities suggested
are (Matthew & Yamat, 2020). So, it helps the stakeholders such as School Head,
teachers, pupils, parents and community to have a clear view on the programme.

So, all these efforts will help the teachers to prepare the effective materials and
activities that can help to arouse the language proficiency of the pupils through
the implementation of HIP activities. The varieties activities conducted provide

situations for the pupils to speak in English and learn experientially.

4.2. Challenges in Implementing HIP at School

There is a finding from a study that discover that English proficiency is the most
basic issue that can lead to the low performance of HIP implementation in
school (Racha & Yunus, 2019). This is due to the few challenges identified in
implementing Highly Immersive Programme towards language proficiency of
the primary school pupils. The first challenge is due to the unmanageable work-
load of the teachers. As we know, the role of the teachers in school not just fo-
cusing on the teaching itself, but they have to do the administrative work and
they must do it almost every day especially the class teachers. Besides, they have
to handle pupils with poor attitude and bad behaviour. At the same time, they
have to cope with extra-curricular activities that conducted out of working hour,
monitor the pupils’ attendance and evaluate their homework in their free time.
Multiple tasks with big roles and responsibilities at the workplace will affect the
quality of work-life balance among teachers (Noor et al., 2020).

Next, they do not have enough resources or materials in the school. Lan-
guage-teaching outcomes depend mainly on the use of learning and teaching
materials (Harmer, 2007). Due to the location factor, some of the schools did not
have efficient facilities and materials that can help them in preparing the activi-
ties. In this new era of ICT, it is essential for the school to have good facilities in
order to maximize the learning process of the pupils (Racha & Yunus, 2019).
Young (2003) agreed that the use of Information and Communication Technol-
ogy (ICT) give the impact on the language learning and literacy acquisition en-

vironment. So, due to the poor learning environment, it is hard for the teachers
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to plan and conduct the activity with the pupils. This kind of challenges will de-
motivate the teachers to plan for the effective programme that can help to cater
the language proficiency of the pupils. This is because, having a good motivation
is a key success to the work performance of a teacher. Motivation can be defined
as a basic aspect of the human mind which includes contrasting desires and ra-
tional thinking together with the cultural identity (Dornyei, 2001).

Besides, Highly Immersive Programme was introduced to enhance the English
learning process but it can be a failure too if it is not conducted with suitable
materials (Racha & Yunus, 2019). So, it is very important for the school admin-
istrators to ensure that all the learning and teaching materials are well prepared
in the school. At the same time, the teachers have to find the alternative ways to
solve these problems. For example, the teacher can suggest or propose the ideas
in collecting fund for the English programme during Parent-Teacher Associa-
tion meeting. Teachers can collaborate with the parents in preparing the learn-
ing materials or the activities such as decorating the English garden or English
zone. Besides, teachers can encourage the parents who are afforded and available
to donate the English learning materials such as English story book, magazines,

and newspapers.

5. Conclusion and Implication

The findings from the previous studies on the implementation of Highly Im-
mersive Programme towards language proficiency of primary school pupils are
very crucial for the teachers in solving the issues in language proficiency among
the primary school pupils. Besides, past studies discovered the nature of lan-
guage proficiency, factors affecting language proficiency and the issues in the
pupils’ language proficiency. The positive impacts and the challenges of imple-
menting of Highly Immersive Programme in Malaysia were also discovered in
the previous studies.

However, most of the research did not provide enough information on the
language proficiency from the implementation of Highly Immersive Programme
towards primary school pupils in Malaysia. There are only specific language
skills discovered which did not explore the language proficiency as a whole. At
the same time, some of the past studies only explore the implementation of HIP
towards higher level of ESL learners such as tertiary level which did not suit the
level of the participants in this study. So, it is hard to find the effective teaching
and learning strategies that can be implemented in Highly Immersive Pro-
gramme in primary school. However, the past studies provide the research gap
in the study. So, it helps the researcher to explore and discover more on the im-
plementation of Highly Immersive Programme towards language proficiency of
primary school pupils.

Based on the previous studies that discovered the implementation of HIP in
Malaysia, it can be concluded that all the stakeholders such as school adminis-

trators, teachers, pupils, parents and the community need to collaborate to im-
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plement an effective HIP Programme in order to create an English-rich envi-
ronment. This is aligned with the objective of Highly Immersive Programme
which is to enhance pupils’ English proficiency and to practice the language
confidently. Besides, it has no doubt that teachers play the most crucial role in
the implementation of HIP. However, the overall findings discovered from the
previous studies showed that there are several factors that affect the effectiveness
of the HIP implementation. So, all the stakeholders need to collaborate and find
the alternative ways and the best method to solve the issues in implementing
HIP.

Besides, the implication of this paper is beneficial in helping the teachers and
other stakeholders to plan the effective strategy for developing language profi-
ciency of primary school pupils. From this, all the challenges can be overcome
with the effective and appropriate measurements in order to solve the issue. So,
the language proficiency of primary school pupils can be developed effectively
through the implementation of Highly Immersive Programme. Lastly, through
this paper, it is hoped that the implementation of HIP in our education system
will help to provide awareness to the pupils and develop creative and innovative
ideas in order to motivate them to have high self-confidence in using English

language in their daily life.
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